Appendix A

Exceptionality:
Autism

Number of students (K-12) with this
exceptionality: 1852

K - 12 Regular Class: 1287

K — 12 Special Education Class: 565

Focus Subgroup: Students in Year 1 of the Program to Assist Social Thinking (PAST)

Goal(s) (2017-18):

The self-regulation of students in the PAST
program will be tracked. By the end of the
school year, more students in the PAST
program will be able to identify their
emotions independently, identify a reason for

Goal Timeline:

2017/18- Targeted students in year 1
of the PAST Program and tracking
students

2018/19- Targeted students in year 2
of the PAST Program and tracking

students

2019/2020- Targeted students in year 3
of the PAST Program and tracking
students

their emotion and identify a strategy
addressing the emotion.
The focus is to track the progress of the
students in identifying and using strategies to
address their emotions to demonstrate overall
improvement in self-regulation. The most
effective strategies used to teach this
curriculum where students are successful will
be recorded to create resources that can be
shared to build capacity within the schools to
support students with Autism.
Instructional Strategy:
The first year curriculum in the PAST program focuses on the emotion family. The
main emotions taught include happy, sad, angry, surprised, excited, afraid, worried.
Resources used include the books My Feelings, Awesome and In Control and Zones of
Regulation with an emphasis on the 3-point scale and size (small, medium, large) of
the problem.
In teaching the students about emotions the strategies include the following:

1. ldentifying feelings based on facial expression of self and others

2. ldentifying feelings based on body language and gesture

3. ldentifying feelings based on contextual cues

4. Identifying feelings by attending to physical sensations
In order to teach levels of the emotions and size of the problem the PAST teachers use
role-play, playing games, cartoons drawing to show the emotion, showing real people
expressing emotions. They also use a feelings/emotions chart throughout the day.
In year 1 the biggest and most common challenges for students are big reactions to a
problem (which don’t match the size of the problem) and setting up a safe spot. They
work with the students to understand the problem and teach students about a safe spot
and how it is accessed. Other strategies include a self-regulation jar (used as a visual)
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while counting to 10 (calming the brain down), 6 sided breathing (breath in, hold,
breath out, 3 times), relaxation and meditation and Model Me Kids, which is an
evidence-based video modelling resources which teaches social skills. The students
work on goals in the home school and at home using generalization sheets.

Data supporting Observations: (where available)

Through the use of tracking sheets, improvement from pre- to post-test period was
observed by teachers in the students’ abilities in understanding and sharing their
emotions and students were able to problem solve and come up with strategies. The
tracking sheets focused on the students’ ability to identify their emotion using the
emotions board in the morning and afternoon, describing why they feel that emotion
and identifying at least one strategy address the emotion.

Outcomes/Observations/Learning:

e The outcomes observed were positive. Overall, students were able to
independently identify their feelings, correctly describe a reason for their
feelings without assistance and correctly identify one strategy to address their
emotion without assistance more frequently.

e With regards to students identifying how they are feeling using the emotions
board, the percentage of observations where students were able to identify their
feelings independently improved from 55% in the pretest period to 82% in the
post-test period.

e The percentage of observations where students were able to describe a reason
why they were feeling a certain emotion without assistance improved from 41%
to 66% in the same pre- to post-test period.

e The percentage of observations where students were able to identify one strategy
without assistance to address the emotion improved from 35% to 53% in the
same pre- to post-test period.

e Building capacity in the system through targeted Professional Development
(PD) will continue in 2018/19 through the involvement of the multi-disciplinary
Autism team.

e The two-year PD plan focusing on ABA principals, educational practices,
communication, sensory and understanding behavior for Kindergarten and
Special Education Teachers in Elementary schools was completed in 2017/18.

e PD opportunities support staff focusing on ABA Training for Students with
Autism Spectrum Disorders (ASD); Communication and Autism: Effective
Communication Strategies for the Classroom Setting; Understanding &
Addressing Challenging Behaviours of Students with ASD will continue in
2018/109.

e Ministry sponsored Autism certificate courses for educators through the Geneva
Centre will continue in 2018/19. Interest in this certification continues to be
high.

e PD for Administrators is being developed and will be delivered in 2018/19.
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Goal for 2018-19: Goal Timeline:

The self-regulation of Year 2 students in the | 2017/18, 2018/19, 2019/20
PAST program will continue to be tracked.
Using the Zones of Regulation, by the end of
the school year, more students in the PAST
program will be able to identify which zone
they are in independently, identify a reason
why they are in that zone and identify a
strategy to help move towards the green
Zone.

The focus is to track the progress of the
students in identifying and using strategies to
address their emotions to demonstrate overall
improvement in self-regulation. The most
effective strategies will continue to be
recorded to create resources that can be
shared to build capacity within the schools to
support students with Autism.

Intended Outcomes: (State in form of Smart Goal-please consider how this goal will
be measured)

If students are explicitly taught strategies to be flexible in their thinking, to understand
their emotions and to play cooperatively, then there will be an improvement in their
self-regulation skills. Using checklists and feedback from the teachers in the PAST
program, the data will be tracked to measure success. This is the second year of a 3-
year goal that will follow the group of Year 2 students. In addition, the committee’s
goal is to communicate with all classrooms about the effective self-regulation
techniques have been found in order to assist all students with Autism to reach their
full potential.

By June 2020, 80 % of targeted students in the PAST program will be able to
understand their emotions and use strategies to be flexible in their thinking as
measured by teacher checklists tracked over a pre- and post-test period.
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Accountability Framework for Special Education 2017-18

Exceptionality: Behaviour Number of Students with this
exceptionality: 178

Focus Subgroup: 126 Students in ISP classes

Goal (2017-18): Increase capacity of students’ Goal Timeline: September 2018
social/emotional prerequisite skills for learning —June 2019

Reading, Writing and Mathematics through the
development of social skills, self-esteem, self-
advocacy and self-regulations skills.

Instructional Strategies:

Deliver Stop Now And Plan (SNAP) which is an evidence based behavioural
model that provides a framework for teaching children struggling with behaviour
issues effective emotional regulation, self-control and problem-solving skills in
each Behavioural ISP

Provide designated in-services to both ISP Behaviour Teachers and Child &
Youth Workers which focus on training, monitoring and evaluation of the Stop
NowAnd Plan (SNAP) program

Provide learning opportunities regarding classroom management, self-regulation,
building positive rapport and increasing collaborative activities during unstructured
times such as recess

Involve the Child Development Institute in the monitoring of the Stop Now And
Plan (SNAP) program by observing Behaviour ISP Classrooms and providing
feedback to Behaviour ISP staff

Devise individual measurable goals, develop specific strategies, evaluate progress
on a weekly basis and revise or create new goals together with each student
registered in a Behaviour ISP. These goals should be based upon concepts withthe
SNAP program

Provide support to assist in the development and consistency of trackingand
revision of those individual measurable goals

Acrticulate the progress of the individual measurable goals to parents/ guardians of
students in the Behaviour ISP

Upon request, provide the Friends program in Behaviour ISP Classes and/or
classes in which students with behavioural identifications attend for integration
Foster a Professional Learning Network through on-going e-mailcommunications
amongst Behaviour ISP Teachers, CYWS and the Behaviour ISP Assessmentand
Program Teacher
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Support for the Behaviour ISP programs with the ISP Assessment and
Program Teacher

Develop a list of recommended classroom resources to support thedevelopment
of social skills, self-esteem, self-advocacy and self-regulations skills

Use JUMP Math

Use Lexia Reading Programme

Use Assistive technology (i.e. Smart Board & use of chromebooks for

students along with smart projector, Premier, Co-writer, Draft Builder,
Kurzweil and Dragon Naturally Speaking)

Data supporting Observations: (where available)

EQAO data is insufficient due to extremely low numbers of students completingthe
standardized tests

All 20 Behavioural ISPs have been monitored through the support ofthe
Behavioural ISP APT and the school social worker

IPRC reports, IEPs and report cards have been reviewed

Individual measurable goals were developed for each student in a Behavioural ISP.
Progress is monitored with the support of the School Social Worker and the
Behaviour ISP APT. Progress with the individual measurable goals is reviewed

with parents/ guardians through the regular teacher and parent communication as
well as the annual IPRC.

Outcomes/Observations/Learning:

Staff who provide support in all 20 Behavioural ISPs have been trained in Stop Now
And Plan (SNAP). Implementation has been monitored by the Behaviour ISP
Assessment and Programing teacher and supported through the Child Development
Institute. CDI has indicated that the programs are operating with fidelity. Four
additional trainings were provided four Behavioural ISP staff (2 for teachers and 2
for CYWs). The number of students who utilize SNAP skills has increased as
indicated in report cards.

A professional Learning Network through was established with on-going e-mail
communications amongst Behaviour ISP Teachers, CYWS and the Behaviour

ISP Assessment and Program Teacher. The majority of Behaviour ISP staff

have accessed this support.

The Friends program was provided in two Behaviour ISP classes. Studentsappear
less anxious and more prepared to focus on lessons.
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e JUMP Math, the Lexia Reading Programme and Assistive technology are being
used in each of the 20 Behaviour ISPs. EQUAO scores are insufficient to measure
progress but report cards and IPRC reports indicate academic progress for most
students.

o Levels of integration for students have increased which could lead toincreased
demission rates.

Accountability Framework for Special Education 2018-19

Goal for 2018-19: Increase the capacity of Goal Timeline: September 2018
classroom teachers and educational assistants to to June 2019

support the integration of students registered in a
Behavioural ISP and/or support the self-regulation
of students registered in a “regular” elementary (or
secondary) classroom setting.

Intended Outcome(s): Prior to the completion of the 2018/19 school year, “regular”
classroom teachers and educational assistant will have increased opportunities to obtain
evidence based knowledge and to develop evidence based strategies which support the
self-regulation of students. This can be accomplished by familiarization of classroom
teachers with the Zones of Regulation program as well as with other student self-
management strategies acquired during optional “lunch and learn” sessions.
Instructional Strategies:

e Within at least 30 classrooms located in various schools across the TCDSB, in both
the 2017/18 and 2018/19 school years, the Student Support Response Teams,
(consisting of a Behaviour Intervention Teacher and a Child & Youth Worker, will
support a student who is experiencing self-regulation difficulties). Their
interventions will model evidence based strategies for the classroom teacher andif
applicable, education assistant.

e Further develop staff knowledge of evidence based de-escalation strategies by
providing a new CPI training format to increase the yearly number of TCDSB
employees who are certified in Crisis Prevention Intervention (CPI).

e Prior to the completion of the 2018/19 school year, revise the format for
Behavioural Support Plans which may be used in conjunction with Individual
Education Plans (IEP)s or on their own to support, monitor and revise self-
regulation strategies utilized in the “regular” classroom setting.

e The ISP Behaviour teacher and CYW will provide information to the rest of the
staff on the principals and language of the SNAP programme so that they can
reinforce the language and strategies in the regular classes and during unstructured
times.

e ISP Behaviour teachers and CYWs will share the students’ individual
measurable goals and specific strategies with each of the integrated teachers.
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e The ISP Behaviour teachers and CYWs work collaboratively with the integrated
teachers to evaluate the students’ progress on a weekly basis and revise or create
new goals and strategies together for each student.

e Working collaboratively the ISP Behaviour Teacher, CYW and the

integrated teachers will develop a strategy of tracking and revising of those
individual measurable goals and strategies.
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Exceptionality: Blind and Low Vision Number of Students with this
(BLV) exceptionality: 12

Focus Subgroup:
Students with BLV needs who receive Tier 3 support (i.e., weekly, direct instruction from
a Specialist Teacher of the Blind) from the TDSB Vision Program.
Goal(s) (2017-18): Goal Timeline: 2017 — 2018
Regular classroom teachers and other school
personnel who support learners with vision
loss will engage in targeted professional
learning to ensure student success in the
inclusive classroom.
Instructional Strategies:
e 1:1 professional learning provided by TDSB Vision Program staff (Itinerant Vision
Teachers, Orientation & Mobility Specialists).
e Opportunities to observe specific instructional strategies employed by Vision
Program personnel.
e Modelling of disability-specific teaching strategies by Vision Program personnel.
e Provision of accommodated materials (i.e., braille, tactile diagrams, enlarged print,
digital formats) for classroom teachers.
e Training and support on the use of assistive technology.
Data supporting Observations: (where available)

Outcomes/Observations/Learning:
e Classroom teachers will be able to deliver the regular curriculum with
accommodations for the learner who is visually impaired.
e Classroom teachers and school personnel will feel more confident and comfortable
interacting with a student who is visually impaired.
e Classroom teachers will be able to engage the learner who is visually impaired using
the strategies and materials provided by Vision Program personnel.

2018-19

Goal for 2018-2019: Goal Timeline: 2018-19 School Year
Classroom teachers of students who read
braille who receive the most intensive
support from the TDSB Vision Program
will provide appropriate accommodations
that enable the students to access the
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Ontario curriculum as independently as
possible.

Data Supporting Observations:
After receiving support from the TDSB Vision Program as outlined above in Instructional

Strategies, classroom teachers will be surveyed regarding the 4 items listed below.

Intended Outcomes:
e Classroom teachers will demonstrate increased
(a) personal comfort level teaching a student who reads braille
(b) frequency of consultation with Vision Program personnel
(c) ability to assist students who are blind with some aspects of their assistive

technology
(d) understanding of the learning needs and essential accommodations for a learner

who is blind
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Exceptionality: Number of Students with this
Deaf/Hard of Hearing exceptionality: 92
26 in ISP classes

Focus Subgroup: students with an identification of D/HH and/or those receiving Itinerant

D/HH support

Goal(s) (2017-18): Goal Timeline: 3-year plan

By June 2018, review and analyze results 2017/2018 — data collection

from 2016-17 surveys (D/HH Student 2018/2019 — track implementation
Survey and D/HH Teacher Survey) and 2019-2020 - track implementation

based on results, identify one elementary
and two high schools to track usage of
Hearing Assistance Technology over two
years.

Instructional Strategies:

Revised goal due to address resource allocations and staffing needs

Reviewed survey results from 74 D/HH students exploring and examining usage of
Hearing Assistance Technology

Reviewed survey results from 53 teachers of D/HH students exploring and examining
usage of Hearing Assistance Technology

Communicated Accountability Framework for Special Education (AFSE) goals to
classroom teachers of D/HH students through consultation with Itinerant D/HH
teachers

Provided appropriate professional development to parents and teachers who work with
D/HH students in regular and ISP classes, and other Board staff

Data supporting Observations:

More than 80 percent of students identified as D/HH and/or those receiving itinerant
support engaged in face-to face social networking and communication enrichment
experiences, such as Girls’ Talk and Boys’ Club

More than 100 students and their family members attended the annual D/HH family
picnic

Weekly newsletters were shared system-wide on supporting D/HH students in the
regular class for Speech, Language and Hearing awareness month in May

Outcomes/Observations/Learning:

100% of all D/HH student networking events (Girls” Talk, Boys’ Club, annual D/HH
family picnic) included parent participation and/or attendance

2017-18 goal to be carried forward for 2018-19 in order to more appropriately identify
school and critical resources needed to implement goal
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2018-19

Goal for 2018-19: Goal Timeline: revised 3-year plan
By June 2019, review results from 2016-17 | 2017/2018 — data collection

surveys (D/HH Student Survey and D/HH 2018/2019 —plan development
Teacher Survey) and based on results, 2019-2020 - plan implementation
identify one elementary and two high
schools to track usage of Hearing
Assistance Technology over two years.
Intended Outcomes:

Results reviewed from 2016-17 surveys (D/HH Student Survey and D/HH Teacher
Survey) will inform implementation plan.
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Accountability Framework for Special Education 2017-18

Exceptionality: Number of Students with this
Gifted exceptionality: 2249

Focus Subgroup: 250 students with Giftedness, 2017-18 Grade 7 cohort
Goal for 2017-18: Increase the Goal Timeline:

percentage of students with Giftedness | This is a 3-year goal:

whose Self-Regulation and 2016-17

Organizational skills are rated as 2017-18

“Excellent” on their Provincial Report | 2018-19

Card.

Instructional Strategies:

e Building capacity for Gifted Withdrawal and Congregated Program
Teachers, through professional development activities (October 2018
Newsletter titled Time Management Skills, distributed to all TCDSB
staff; presentation of Supporting Minds-Anxiety Module from School

Mental Health Assist (December 2017).

e PD presentation on Supporting the emotional health of students with
Giftedness: How to recognize depression/anxiety and how to help” in
December 2017; Supporting regular classroom teachers by offering a
bank of IEP Accommodation comments for Gifted students.

Data Supporting Observations:

2017/2018 Baseline: Grade 7 Term 1
Grade 6 Cohort | Provincial Report Card

2017/2018 Term 2 Grade 7
Provincial Report Card

(250)
Organization Self- Organization Self-
Regulation Regulation
Excellent 64.0 % 62.4% 68.0% 69.6%
Excellent+Good| 91.6% 94.0% 90.4% 92.8%

Outcomes/Observations/Learning:

e Excellent ratings of Organization and Self-regulation skills have increased.
e Continue to implement strategies to address anxiety/perfectionism in students

with Giftedness.
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Accountability Framework for Special Education 2018-19

Goal for 2018-19:

To continue to increase the percentage
of students identified with Giftedness
whose Self-Regulation and
Organizational skills are rated as
“excellent” on their Provincial Report
Card. This will be done through
teacher in-service, focusing on
developing resilience strategies
appropriate for this student population
using evidence based programs.
Measurement is focused on the 2016-
17 Grade 6 cohort, using their Grade 5
Term 1 Provincial Report Card as
baseline. The goal is to increase and
maintain the improvement for this
cohort through Grade 8 to ensure
successful transition into secondary
school (therefore this is a 3-year goal).

Goal Timeline:
This is a 3-year goal:
2016-17, 2017-18, 2018-19

Intended Outcomes:

To increase and maintain the improvement of organization and self-regulation
skills for this cohort through Grade 7 and 8 (by the end of 2018-19 school year)
as evidenced in report card ratings to ensure successful transition into secondary

school.
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Exceptionality Number of Students with this
Language Impairment exceptionality:
855

Focus Subgroups:
1. students in Language Impaired — Intensive Support Programs (197 students)
2. kindergarten and primary students board-wide at risk for oral language delays

Goal(s) (2017-18): Goal Timeline: 3-year goal
Administer functional speaking and 2017/2018 — Data collection
listening measure in Fall 2017 and Spring of | 2018-2019 — Data collection
2018 to LI- ISP teachers to explore the 2019-2020 -- Data Analysis

progress and the learning needs of students
with LI so that teachers can increase their
capacity to understand and refine instruction
to improve student learning and
achievement. Survey results will inform
goal setting for 2018/20109.

Instructional Strategies:

Facilitated early intervention processes (e.g., Speech-Language Pathologist’s consultation
to Kindergarten classrooms; promotion of the board-wide Early Identification Strategy).
Implemented strategic roll-out of SONIC (Structured Oral Narrative Intervention for
Children), FIPPA (Focused Intervention Program for Phonemic Awareness), and SKIPPA
(Senior Kindergarten Intervention for Phonemic Awareness) for selected students in
kindergarten and grade one.

Delivered Kindergarten Language Program to SK students at risk for oral language and
literacy delays.

Collaborated with LI-ISP teachers and Accountability Framework committee to facilitate
participation in survey.

Provided parents and teachers with information and professional development materials
relevant for addressing oral language and literacy skills for students with L.

Data supporting Observations:

e Speech-Language Pathologists delivered the intervention to five groups of students
in four schools; FIPPA to one group of students and SONIC to a select group of
students at one school.

e Two hundred and fifty-six students attended the Kindergarten Language Program.
At demission, 15% of the students were recommended for an LI-ISP placement for
grade one; further psychological assessment was recommended for 3% of the
students; and 20% of the students were recommended for a developmental
assessment.
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e Nineteen LI-ISP teachers participated in the pre-survey and reported on 116
students.

e Results for seven-five students were analyzed in the pre- and post-survey.

Outcomes/Observations/Learning:

e Preliminary survey results indicate that LI1-ISP teachers perceive an improvement in
student performance on oral language measures between September 2017 and June
2018.

e Students improved in their phonemic awareness and oral narrative skills as a result
of the SKIPPA, FIPPA and SONIC interventions.

e Students who attended the KLP on average, improved from below average
performance to low average performance on oral language measures over the
course of the program.

e The proportion of Gr. 3 LI students with Level 3 EQAO Reading scores has
improved over the last two years.

e The modal Grade 6 reading score is Level 2. In the last two years, Level 3 - 4
scores have improved to 30%.

2018-19

Goal for 2018-19: Goal Timeline: Year 2 of 3-year goal
Administer functional speaking and 2018-2019 - Data collection

listening measure in Fall 2018 and Spring of | 2019-2020 -- Data Analysis

2019 to LI- ISP teachers to further explore
the progress and the learning needs of
students with LI so that teachers can
increase their capacity to understand and
refine instruction to improve student
learning and achievement. Survey results
will inform goal setting for 2019/2020.
Intended Outcomes:

Over a two-year period, administer and collect twice yearly survey data on oral language
measures for at least 80% of students in LI-ISP classrooms.
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Accountability Framework for Special Education 2017-18

Exceptionality
Learning Disability

Number of Students with this
exceptionality: 2665

Focus Subgroup: All students with LD identification

Goal for 2017-18:

Math: By the end of the school year,

increase teachers’ understanding of LD
and its impact on teaching and learning

math, and increase their use of
effective teaching strategies.

Goal Timeline:
September 2017-June 2018

Instructional Strategies:

e In-servicing of teachers to increase understanding of students with LD to
increase math achievement (December 2017, February 2018). Math
instructions supported by a variety of interventions (Focus on Fundamentals
(formerly the Renewed Math Strategy)).

e Empower Reading Intervention (Decoding/Spelling Grade 2-5 and 6-8;
Comprehension/ Vocabulary Grade 2-5): offered in 71 TCDSB elementary

schools.

e Lexia Reading Intervention to support the learning of Decoding,
Comprehension and VVocabulary: offered in 65 schools (73 Teachers and 5
APTs attended the October 2016 Lexia training).

e Students with LD are supported to learn self-advocacy and social-emotional
skills. LD ISP teachers offered one-day training with FRIENDS Resilience
classroom intervention program.

Data supporting Observations:

Students Identified as Learning Disability:
Percentage at Level 3 or 4 in Math
2016-2017 2017-2018

Grade 3 EQAO 31% 32%
Grade 6 EQAO 13% 16%
Grade 9 EQAO

e Applied 32% 33%

e Academic 12% 50%

Outcomes/Observations/Learning:

Some improvement in math ability in elementary grades. Continue to implement
the above strategies to support students with LD.
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Accountability Framework for Special Education 2018-19

Goal for 2018-19:

Reading and Math: By year-end,
increasing teachers’ understanding of
LD and its impact on teaching and
learning in math and reading, and their
use of effective teaching strategies. In
particular, teachers will have increased
knowledge of how different learning
challenges result from particular
deficits in cognitive processes, and in
how to use and interpret standardized
measures of academic achievement to
assess levels of ability and to monitor
progress following intervention.

Goal Timeline:
September 2018-June 2018

Intended Outcomes:

Special Education and Regular Classroom Teachers participating in targeted PD

sessions

during the school year will become more knowledgeable and more effective in

the use of

appropriate teaching strategies and accommodations for teaching math to

students with

LD, as indicated by survey results regarding their promising practices at the end

of the school year.
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Accountability Framework for Special Education 2017-2018
Exceptionality Number of students (K — 12) with this
Mild Intellectual Disability exceptionality:

353

Focus Subgroup: All students identified with the Mild Intellectual Disability
exceptionality.

Goal(s) (2017-2018) Goal Timeline:

To create a framework to support the work | 2016-2017: Creation of MID committee.
of schools with students with the MID Begin work on the MID Framework
identification. 2017-2018- Continue work on MID

Framework with a multidisciplinary team.
2018-2019- Completion of MID framework
and establish criteria for MID ISP
placement.

Instructional Strategies:
e As a committee, we began work on the development of a framework for students
identified with the MID exceptionality. The framework will focus on the learning
environment, profile, and identification of students.
e Psychology staff to aid in the creation of the framework and to help clarify criteria for
identification and placement.
Data supporting Observations: (where available)
e Committee members reviewed various frameworks to determine what elements
should be included in the MID framework.
e Committee discussed clarification of MID profile, learning strategies and pathways.
Outcomes/Observations/Learning:
e Discussion of MID learner’s profile and the ME/DD learner’s profile to enhance
understanding.
e The need to include psychology staff was determined.
e Continued professional dialogue with a multidisciplinary team.
e Comparison of various frameworks.
Goal for 2018-2019: Goal Timeline:
By June 2019, the MID Framework will be | 2018/2019
completed and shared. The criteria for MID
ISP class placement will be clearly
communicated to all programming
stakeholders.
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Intended Outcomes:
By the end of June 2020, improve student learning: by building system capacity, sharing of

best practices, and providing meaningful learning experiences. In addition the various
pathways for students with the MID profile will be shared to inform programing.




Appendix |

2017-2018

Exceptionality Number of students (K — 12) with this

Developmental Disability (DD)/Multiple exceptionality:

Exceptionalities (ME) Developmental Disability — Regular Class-
23

Special Education Class-120

Multiple Exceptionalities — Regular Class-

40

Special Education Class-136

Subgroup targeted: Students identified with Developmental Disability or Multiple

Exceptionalities in a DD/ME Intensive Support Programs (I1SP)

Goal(s) (2017-2018) Goal Timeline:

By the end of the school year, there will be | 2017/2018 — Professional development for

increased teacher understanding and use of | teachers in elementary DD/ME I1SPs

MEVille to WEVille to address the focusing on functional literacy

functional literacy of elementary students. 2018/2019

Instructional Strategy:

e To continue to build capacity in the system through targeted Professional Development.

e Two days of professional development focusing on literacy for DD/ME ISP teachers in
elementary schools took place.

e Supplemental literacy resources were purchased for elementary staff. These resources
were distributed to elementary staff as part of the Professional Development plan.

e A webinar and a website were developed as a resource to help support the implementation
of the literacy program.

Data supporting Observations: (where available)

83% of the elementary schools attended the two days of professional development. All

elementary schools with ISP classes have received the resource MeVille to WeVille

Literacy Resource.

Outcomes/Observations/Learning:

e Professional development occurred to help build capacity focusing on literacy for DD-
ME ISP teachers in elementary

e Positive feedback from participants in the professional development was received
through a survey form;
Appropriate resources were made available to assist in program planning in literacy;

e To support the implementation of an afterschool Professional Learning Network for DD-
ME ISP teachers.

2018-2019

Goal for 2018-2019: Goal Timeline:
2018/19, 2019/2020
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By the end of the school year, there will be
increased teacher understanding and use of
Equals to address the numeracy program for
elementary students.

By the end of the school year, there will be
increased teacher understanding and use of
Early Literacy Skills Builder (ELSB) for
Older Students to address the functional
literacy of secondary students.

Intended Outcomes: (State in form of Smart Goal-please consider how this goal will be
measured)

By the end of June 2020, elementary DD/ME ISP classes will be implementing strategies
from the Equals numeracy program. The goal will be measured through surveys, webinar
participation and participation and sharing of best practices during professional
development sessions. Student engagement will be increased in numeracy activities based
on surveys and classroom observations.

By the end of June 2020, secondary DD/ME ISP classes will be implementing the ELSB
for Older Students resource. The goal will be measured through surveys and sharing of
best practices during professional development sessions. Student engagement will be
increased in literacy activities based on surveys and classroom observations.




Number of Students with an IEP Suspended

APPENDIXJ
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All Students with Special Education Needs (Excluding Gifted)

Appendix K

NOTE: NP = “Non-participating” indicates that due to exceptional circumstances, some or all of the school’s or board’s students did not participate
EC = Due to exceptional circumstances in 2015, provincial data are unavailable to report provincial results.
Reading Grade 3
TCDSB Province
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N =1,046 N =1,064 N=21,412 N =23,610 N =23,296
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 43 4% 47 4% 930 0.04 1016 4% 1,237 5%
Level 3 NP NP 431 41% 418 39% 8,183 0.38 9,189 39% 9,547 41%
Level 2 NP NP 387 37% 403 38% 7,714 0.36 8,676 37% 8,163 35%
Level 1 NP NP 70 7% 55 5% 1,754 0.08 1,899 8% 1,505 6%
NE 1 NP NP 17 2% 17 2% 428 0.02 406 2% 361 2%
No Data NP NP 13 1% 14 1% 252 0.01 283 1% 314 1%
Exempt NP NP 85 8% 110 10% 2,151 0.1 2,141 9% 2,169 9%
Writing Grade 3
TCDSB Province
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N =1,046 N =1,064 N =21,430 N =23,630 N =23,296
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 4 <1% 6 1% 183 1% 144 1% 155 1%
Level 3 NP NP 569 54% 539 51% 11,191 52% 12,524 53% 11,765 51%
Level 2 NP NP 354 34% 368 35% 7,372 34% 8,049 34% 8,360 36%
Level 1 NP NP 16 2% 18 2% 335 2% 430 2% 451 2%
NE 1 NP NP 9 1% 16 2% 109 1% 177 1% 179 1%
No Data NP NP 15 1% 16 2% 255 1% 294 1% 330 1%
Exempt NP NP 79 8% 101 9% 1,985 9% 2,012 9% 2,056 9%
Math Grade 3
TCDSB Province
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N =1,062 N =1,083 N =21,824 N =24,076 N =23.789
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 26 2% 30 3% 599 3% 719 3% 735 3%
Level 3 NP NP 300 28% 260 24% 5,726 26% 6,233 26% 6,223 26%
Level 2 NP NP 481 45% 475 44% 8,875 41% 10,694 44% 9,645 41%
Level 1 NP NP 145 14% 165 15% 3,478 16% 3,688 15% 3,725 16%
NE 1 NP NP 15 1% 44 4% 859 4% 386 2% 1,027 4%
No Data NP NP 12 1% 13 1% 267 1% 310 1% 335 1%
Exempt NP NP 83 8% 96 9% 2,020 9% 2,046 8% 2,099 9%




Reading Grade 6

All Students with Special Education Needs (Excluding Gifted)

TCDSB Province
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N=1,287 N=1,245 N = 26,457 N = 28,338 N = 28,757
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 20 2% 15 1% 915 3% 855 3% 895 3%
Level 3 NP NP 597 46% 583 47% 12,504 47% 13,662 48% 14,533 51%
Level 2 NP NP 541 42% 505 41% 9,047 34% 10,514 37% 9,680 34%
Level 1 NP NP 35 3% 52 4% 1,752 7% 927 3% 1,154 1%
NE 1 NP NP 7 1% 10 1% 154 1% 122 <1% 171 1%
No Data NP NP 11 1% 11 1% 328 1% 346 1% 385 1%
Exempt NP NP 76 6% 69 6% 1,757 7% 1,912 7% 1,939 7%
Writing Grade 6
TCDSB Province
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N=1,287 N=1,245 N = 26,467 N = 28,344 N = 28,757
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 33 3% 41 3% 1,122 1% 1,085 1% 1,250 1%
Level 3 NP NP 644 50% 588 47% 12,312 47% 13,304 47% 13,066 45%
Level 2 NP NP 489 38% 486 39% 10,047 38% 10,744 38% 10,996 38%
Level 1 NP NP 24 2% 37 3% 705 3% 771 3% 856 3%
NE 1 NP NP 11 1% 10 1% 200 1% 195 1% 245 1%
No Data NP NP 11 1% 14 1% 357 1% 361 1% 432 2%
Exempt NP NP 75 6% 69 6% 1,724 7% 1,884 7% 1,912 7%
Math Grade 6
TCDSB Province
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N=1,287 N =1,245 N = 26,497 N = 28,323 N = 28,757
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 25 2% 12 1% 1,040 0.04 1,007 1% 967 3%
Level 3 NP NP 161 13% 145 12% 3,886 0.15 4,073 14% 3,983 14%
Level 2 NP NP 390 30% 344 28% 7,993 0.3 8,345 29% 8,230 29%
Level 1 NP NP 605 47% 630 51% 10,978 0.41 11,974 42% 12,563 44%
NE 1 NP NP 18 1% 27 2% 368 0.01 514 2% 557 2%
No Data NP NP 9 1% 15 1% 355 0.01 371 1% 442 2%
Exempt NP NP 79 6% 72 6% 1,877 0.07 2,039 7% 2,015 7%




All Students with Special Education Needs (Excluding Gifted)

Appendix K

Grade 9 - Academic
TCDSB Province
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N =272 N =239 N =242 N=7,169 N=7,561 N=7,795

No. % No. % No. % No. % No. % No. %
Level 4 4 1% 13 5% 13 5% 375 5% 472 6% 583 7%
Level 3 177 65% 147 62% 143 59% 4,747 66% 4,938 65% 4,970 64%
Level 2 58 21% 48 20% 51 21% 1,197 17% 1,242 16% 1,259 16%
Level 1 29 11% 24 10% 30 12% 685 10% 710 9% 752 10%
Below Level 1 1 <1% 5 2% 2% 56 1% 59 1% 81 1%
No Data 3 1% 2 1% 1 <1% 109 2% 140 2% 150 2%

Grade 9 - Applied
TCDSB Province

2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018

N =845 N =679 N =677 N = 14,649 N = 14,384 N = 13,759

No. % No. % No. % No. % No. % No. %
Level 4 54 6% 45 7% 50 7% 1,085 7% 1,014 7% 1,013 7%
Level 3 245 29% 167 25% 192 28% 4,276 29% 4,290 30% 4,147 30%
Level 2 332 39% 263 39% 214 32% 5,242 36% 5,013 35% 4,742 34%
Level 1 156 18% 147 22% 159 23% 2,503 17% 2,626 18% 2,368 17%
Below Level 1 45 5% 38 6% 48 7% 1,016 7% 887 6% 978 7%
No Data 13 2% 19 3% 14 2% 527 4% 554 4% 511 4%

EC = Due to exceptional circumstances in 2015, provincial data are unavailable to report provincial results.




All Students with Special Education Needs (Excluding Gifted)

Appendix K

OSSLT - FTE
TCDSB Province
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N=1,184 N=1,221 N =1,069 N = 25,907 N =26,311 N = 25,908
No. % No. % No. % No. % No. % No. %
Successful 503 56% 502 53% 368 46% 11,526 53% 11,741 52% 48%
Not Successful 388 44% 441 47% 438 54%) 10,426 47% 10,825 48% 52%
Fully Participating 891 75% 943 77% 806 75% 21,952 85% 22,566 86% 21,994 85%
Absent 7 1% 8 1% 8 1% 749 3% 822 3% 772 3%
Deferred 286 24% 270 22% 255 24% 3,206 12% 2,923 11% 3,142 12%
Exempted 37 39 27 1,390 1,252 1,306
OSSLT - PE
TCDSB Province
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N =976 N=971 N =997 N =22,033 N =22,624 N =21,976
No. % No. % No. % No. % No. % No. %
Successful 135 27% 150 32% 116 26% 3,158 34% 3,014 34% 26%
Not Successful 372 73% 321 68% 336 74% 6,009 66% 5,832 66% 74%
Fully Participating 507 52% 471 49% 452 45% 9,167 42% 8,846 39% 8,536 39%
Absent 81 8% 75 8% 85 9% 1,895 9% 1,869 8% 1,775 8%
Deferred 67 7% 59 6% 73 7% 2,238 10% 2,320 10% 2,284 10%
Exempted 8 23 35 1,660 1,542 1,592
0OSSLC 321 33% 366 38% 387 39% 8,733 40% 9,589 42% 9,381 43%

Note: Successful and Not Successful percentages are based on those Fully Participating. Number of students Exempted is from those Deferred.



Reading Grade 3

Achievement Results Elementary
Autism

All Students with Special Education Needs (Excluding Gifted)

Students with Special Needs identified as Autism

2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N =1,046 N =1,064 N = NP N =132 N =146
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 43 4% 47 4% NP NP 5 4% 1 1%
Level 3 NP NP 431 41% 418 39% NP NP 33 25% 41 28%
Level 2 NP NP 387 37% 403 38% NP NP 34 26% 33 23%
Level 1 NP NP 70 7% 55 5% NP NP 7 5% 8 5%
NE 1 NP NP 17 2% 17 2% NP NP 3 2% 4 3%
No Data NP NP 13 1% 14 1% NP NP 4 3% 6 4%
Exempt NP NP 85 8% 110 10% NP NP 46 35% 53 36%
Writing Grade 3
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as Autism
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N = 1,046 N = 1,064 N = NP N =132 N = 146
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 4 <1% 6 1% NP NP 0 0% 2 1%
Level 3 NP NP 569 54% 539 51% NP NP 52 39% 44 30%
Level 2 NP NP 354 34% 368 35% NP NP 28 21% 33 23%
Level 1 NP NP 16 2% 18 2% NP NP 0 0% 6 4%
NE 1 NP NP 9 1% 16 2% NP NP 1 1% 1 1%
No Data NP NP 15 1% 16 2% NP NP 5 4% 8 5%
Exempt NP NP 79 8% 101 9% NP NP 46 35% 52 36%
Math Grade 3
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as Autism
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N =1,062 N=1,083 N = NP N =132 N =146
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 26 2% 30 3% NP NP 7 5% 7 5%
Level 3 NP NP 300 28% 260 24% NP NP 25 19% 34 23%
Level 2 NP NP 481 45% 475 44% NP NP 38 29% 26 18%
Level 1 NP NP 145 14% 165 15% NP NP 8 6% 13 9%
NE 1 NP NP 15 1% 44 4% NP NP 3 2% 8 5%
No Data NP NP 12 1% 13 1% NP NP 5 4% 6 5%
Exempt NP NP 83 8% 96 9% NP NP 46 35% 52 36%

Appendix L



Reading Grade 6

Achievement Results Elementary
Autism

All Students with Special Education Needs (Excluding Gifted)

Students with Special Needs identified as Autism

2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N=1,287 N =1,245 N = NP N =130 N =109
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 20 2% 15 1% NP NP 4 3% 6 6%
Level 3 NP NP 597 46% 583 47% NP NP 39 30% 38 35%
Level 2 NP NP 541 42% 505 41% NP NP 46 35% 15 14%
Level 1 NP NP 35 3% 52 4% NP NP 2 2% 6 6%
NE 1 NP NP 7 1% 10 1% NP NP 0 0% 2 2%
No Data NP NP 11 1% 11 1% NP NP 1 1% 3 3%
Exempt NP NP 76 6% 69 6% NP NP 38 29% 39 36%
Writing Grade 6
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as Autism
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N=1,287 N = 1,245 N = NP N =130 N =109
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 33 3% 41 3% NP NP 6 5% 5 5%
Level 3 NP NP 644 50% 588 47% NP NP 49 38% 37 34%
Level 2 NP NP 489 38% 486 39% NP NP 33 25% 21 19%
Level 1 NP NP 24 2% 37 3% NP NP 2 2% 2 2%
NE 1 NP NP 11 1% 10 1% NP NP 1 1% 1 1%
No Data NP NP 11 1% 14 1% NP NP 1 1% 4 4%
Exempt NP NP 75 6% 69 6% NP NP 38 29% 39 36%
Math Grade 6
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as Autism
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N=1,287 N =1,245 N = NP N =130 N =109
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 25 2% 12 1% NP NP 5 4% 4 4%
Level 3 NP NP 161 13% 145 12% NP NP 19 15% 18 17%
Level 2 NP NP 390 30% 344 28% NP NP 27 21% 21 19%
Level 1 NP NP 605 47% 630 51% NP NP 37 28% 19 17%
NE 1 NP NP 18 1% 27 2% NP NP 2 2% 5 5%
No Data NP NP 9 1% 15 1% NP NP 1 1% 3 3%
Exempt NP NP 79 6% 72 6% NP NP 39 30% 39 36%

Appendix L



Achievement Results Autism Gr. 9

Appendix L
Grade 9 - Academic
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as Autism
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N =272 N =239 N =242 N=21 N =22 N=23
No. % No. % No. % No. % No. % No. %
Level 4 4 1% 13 5% 13 5% 2 10% 6 27% 3 13%
Level 3 177 65% 147 62% 143 59% 15 71% 13 59% 16 70%
Level 2 58 21% 48 20% 51 21% 1 5% 1 5% 3 13%
Level 1 29 11% 24 10% 30 12% 1 5% 1 5% 1 4%
Below Level 1 1 <1% 5 2% 2% 0 0% 1 5% 0 0%
No Data 3 1% 2 1% 1 <1% 2 10% 0 0% 0 0%
Grade 9 - Applied
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as Autism
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N =845 N =679 N =677 N=17 N=31 N =26
No. % No. % No. % No. % No. % No. %
Level 4 54 6% 45 7% 50 7% 3 18% 5 16% 4 15%
Level 3 245 29% 167 25% 192 28% 5 29% 10 32% 5 19%
Level 2 332 39% 263 39% 214 32% 7 41% 10 32% 10 38%
Level 1 156 18% 147 22% 159 23% 1 6% 4 13% 4 15%
Below Level 1 45 5% 38 6% 48 7% 0 0% 1 3% 3 21%
No Data 13 2% 19 3% 14 2% 1 6% 1 3% 0 0%




Achievement Results Autism OSSLT

Appendix L

OSSLT - FTE
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as Autism
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N=1,184 N=1,221 N =1,069 N =55 N =62 N=76
No. % No. % No. % No. % No. % No. %
Successful 503 56% 502 53% 368 46% 27 71% 32 84% 37 76%
Not Successful 388 44% 441 47% 438 54% 11 29% 6 16% 12 24%
Fully Participating 891 75% 943 77% 806 75% 38 69% 38 61% 49 64%
Absent 7 1% 8 1% 8 1% 0 0% 1 2% 0 0%
Deferred 286 24% 270 22% 255 24% 17 31% 23 37% 27 36%
OSSLT - PE
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as Autism
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N =976 N =971 N =997 N =37 N =45 N =47
No. % No. % No. % No. % No. % No. %
Successful 135 27% 150 32% 116 26% 5 28% 3 15% 8 30%
Not Successful 372 73% 321 68% 336 74% 13 72% 17 85% 19 70%
Fully Participating 507 52% 471 49% 452 45% 18 49% 20 44% 27 57%
Absent 81 8% 75 8% 85 9%, 0 0% 3 7% 1 2%
Deferred 67 7% 59 6% 73 7%, 3 8% 4 9% 49 9%
0OSSLC 321 33% 366 38% 387 39% 16 43% 18 40% 15 32%

Note: Successful and Not Successful percentages are based on those Fully Participating.




Reading Grade 3

Achievement Results Elementary

Language Impairment

All Students with Special Education Needs (Excluding Gifted)

Students with Special Needs identified as LI

2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N =1,046 N =1,064 N = NP N=70 N =58
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 43 4% 47 4% NP NP 2 3% 0 0%
Level 3 NP NP 431 41% 418 39% NP NP 28 40% 24 41%
Level 2 NP NP 387 37% 403 38% NP NP 27 39% 26 45%
Level 1 NP NP 70 7% 55 5% NP NP 5 7% 4 7%
NE 1 NP NP 17 2% 17 2% NP NP 0 0% 1 2%
No Data NP NP 13 1% 14 1% NP NP 1 1% 0 0%
Exempt NP NP 85 8% 110 10% NP NP 7 10% 3 5%
Writing Grade 3
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as LI
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N = 1,046 N = 1,064 N = NP N =70 N =58
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 4 <1% 6 1% NP NP 0 0% 0 0%
Level 3 NP NP 569 54% 539 51% NP NP 34 49% 26 45%
Level 2 NP NP 354 34% 368 35% NP NP 29 41% 28 48%
Level 1 NP NP 16 2% 18 2% NP NP 1 1% 1 2%
NE 1 NP NP 9 1% 16 2% NP NP 0 0% 1 2%
No Data NP NP 15 1% 16 2% NP NP 0 0% 0 0%
Exempt NP NP 79 8% 101 9% NP NP 6 9% 2 3%
Math Grade 3
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as LI
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N =1,062 N=1,083 N = NP N=70 N =58
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 26 2% 30 3% NP NP 1 1% 0 0%
Level 3 NP NP 300 28% 260 24% NP NP 13 19% 18 31%
Level 2 NP NP 481 45% 475 44% NP NP 41 59% 18 31%
Level 1 NP NP 145 14% 165 15% NP NP 8 11% 17 29%
NE 1 NP NP 15 1% 44 4% NP NP 0 0% 3 5%
No Data NP NP 12 1% 13 1% NP NP 0 0% 0 0%
Exempt NP NP 83 8% 96 9% NP NP 7 10% 2 3%

Appendix M



Reading Grade 6

Achievement Results Elementary
Language Impairment

All Students with Special Education Needs (Excluding Gifted)

Students with Special Needs identified as LI

2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N=1,287 N =1,245 N = NP N =60 N =90
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 20 2% 15 1% NP NP 0 0% 0 0%
Level 3 NP NP 597 46% 583 47% NP NP 18 30% 27 30%
Level 2 NP NP 541 42% 505 41% NP NP 37 62% 55 61%
Level 1 NP NP 35 3% 52 4% NP NP 2 3% 5 6%
NE 1 NP NP 7 1% 10 1% NP NP 0 0% 0 0%
No Data NP NP 11 1% 11 1% NP NP 1 2% 2 2%
Exempt NP NP 76 6% 69 6% NP NP 2 3% 1 1%
Writing Grade 6
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as LI
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N=1,287 N = 1,245 N = NP N = 60 N =90
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 33 3% 41 3% NP NP 1 2% 1 1%
Level 3 NP NP 644 50% 588 47% NP NP 28 47% 32 36%
Level 2 NP NP 489 38% 486 39% NP NP 25 42% 50 56%
Level 1 NP NP 24 2% 37 3% NP NP 3 5% 4 4%
NE 1 NP NP 11 1% 10 1% NP NP 0 0% 0 0%
No Data NP NP 11 1% 14 1% NP NP 1 2% 2 2%
Exempt NP NP 75 6% 69 6% NP NP 2 3% 1 1%
Math Grade 6
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as LI
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N=1,287 N =1,245 N = NP N =60 N =90
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 25 2% 12 1% NP NP 0 0% 1 1%
Level 3 NP NP 161 13% 145 12% NP NP 8 13% 6 7%
Level 2 NP NP 390 30% 344 28% NP NP 17 28% 26 29%
Level 1 NP NP 605 47% 630 51% NP NP 31 52% 51 57%
NE 1 NP NP 18 1% 27 2% NP NP 2 3% 3 3%
No Data NP NP 9 1% 15 1% NP NP 0 0% 2 2%
Exempt NP NP 79 6% 72 6% NP NP 2 3% 1 1%

Appendix M



Achievement Results Gr. 9

] Appendix M
Language Impairment
Grade 9 - Academic
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as Language Impairment
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N =272 N =239 N =242 N=9 N=6 N=8
No. % No. % No. % No. % No. % No. %
Level 4 4 1% 13 5% 13 5% 0 0% 0 0% 0 0%
Level 3 177 65% 147 62% 143 59% 7 78% 5 83% 3 38%
Level 2 58 21% 48 20% 51 21% 0 0% 1 17% 3 38%
Level 1 29 11% 24 10% 30 12% 2 22% 0 0% 2 25%
Below Level 1 1 <1% 5 2% 4 2% 0 0% 0 0% 0 0%
No Data 3 1% 2 1% 1 <1% 0 0% 0 0% 0 0%
Grade 9 - Applied
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as Language Impairment
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N =845 N =679 N =677 N=34 N=43 N=42
No. % No. % No. % No. % No. % No. %
Level 4 54 6% 45 7% 50 7% 1 3% 4 9% 4 10%
Level 3 245 29% 167 25% 192 28% 13 38% 12 28% 12 29%
Level 2 332 39% 263 39% 214 32% 14 41% 14 33% 11 26%
Level 1 156 18% 147 22% 159 23% 4 12% 9 21% 11 26%
Below Level 1 45 5% 38 6% 48 7% 1 3% 4 9% 2 5%
No Data 13 2% 19 3% 14 2% 1 3% 0 0% 2 5%




Achievement Results OSSLT

Appendix M
Language Impairment
OSSLT - FTE
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as Language Impairment
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N=1,184 N=1,221 N =1,069 N =53 N =47 N =63
No. % No. % No. % No. % No. % No. %
Successful 503 56% 502 53% 368 46% 13 39% 14 50% 11 31%
Not Successful 388 44% 441 47% 438 54% 20 61% 14 50% 24 69%
Fully Participating 891 75% 943 77% 806 75% 33 62% 28 60% 35 56%
Absent 7 1% 8 1% 8 1%, 0 0% 0 0% 0 0%
Deferred 286 24% 270 22% 255 24% 20 38% 19 40% 28 44%
OSSLT - PE
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as Language Impairment
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N =976 N =971 N =997 N =40 N =39 N =53
No. % No. % No. % No. % No. % No. %
Successful 135 27% 150 32% 116 26% 5 25% 3 14% 5 19%
Not Successful 372 73% 321 68% 336 74% 15 75% 19 86% 21 81%
Fully Participating 507 52% 471 49% 452 45% 20 50% 22 56% 26 49%
Absent 81 8% 75 8% 85 9% 2 5% 1 3% 1 2%
Deferred 67 7% 59 6% 73 7% 2 5% 13% 6 11%
0OSSLC 321 33% 366 38% 387 39% 16 40% 11 28% 20 38%

Note: Successful and Not Successful percentages are based on those Fully Participating.



Reading Grade 3

Achievement Results Elementary

Learning Disability

All Students with Special Education Needs (Excluding Gifted)

Students with Special Needs identified as LD

2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N =1,046 N =1,064 N = NP N=12 N =39
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 43 4% 47 4% NP NP 0 0% 4 10%
Level 3 NP NP 431 41% 418 39% NP NP 5 42% 19 49%
Level 2 NP NP 387 37% 403 38% NP NP 6 50% 13 33%
Level 1 NP NP 70 7% 55 5% NP NP 1 8% 1 3%
NE 1 NP NP 17 2% 17 2% NP NP 0 0% 1 3%
No Data NP NP 13 1% 14 1% NP NP 0 0% 1 3%
Exempt NP NP 85 8% 110 10% NP NP 0 0% 0 0%
Writing Grade 3
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as LD
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N = 1,046 N = 1,064 N = NP N=12 N =39
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 4 <1% 6 1% NP NP 0 0% 1 3%
Level 3 NP NP 569 54% 539 51% NP NP 9 75% 25 64%
Level 2 NP NP 354 34% 368 35% NP NP 2 17% 11 28%
Level 1 NP NP 16 2% 18 2% NP NP 0 0% 1 3%
NE 1 NP NP 9 1% 16 2% NP NP 1 8% 0 0%
No Data NP NP 15 1% 16 2% NP NP 0 0% 1 3%
Exempt NP NP 79 8% 101 9% NP NP 0 0% 0 0%
Math Grade 3
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as LD
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N =1,062 N=1,083 N = NP N=13 N=41
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 26 2% 30 3% NP NP 1 8% 0 0%
Level 3 NP NP 300 28% 260 24% NP NP 3 23% 13 32%
Level 2 NP NP 481 45% 475 44% NP NP 8 62% 20 49%
Level 1 NP NP 145 14% 165 15% NP NP 1 8% 6 15%
NE 1 NP NP 15 1% 44 4% NP NP 0 0% 1 2%
No Data NP NP 12 1% 13 1% NP NP 0 0% 1 2%
Exempt NP NP 83 8% 96 9% NP NP 0 0% 0 0%

Appendix N



Achievement Results Elementary

Appendix N

Learning Disability
Reading Grade 6
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as LD
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N=1,287 N =1,245 N = NP N=178 N=171
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 20 2% 15 1% NP NP 2 1% 1 1%
Level 3 NP NP 597 46% 583 47% NP NP 98 55% 90 53%
Level 2 NP NP 541 42% 505 41% NP NP 68 38% 66 39%
Level 1 NP NP 35 3% 52 4% NP NP 5 3% 9 5%
NE 1 NP NP 7 1% 10 1% NP NP 1 1% 1 1%
No Data NP NP 11 1% 11 1% NP NP 3 2% 2 1%
Exempt NP NP 76 6% 69 6% NP NP 1 1% 2 1%
Writing Grade 6
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as LD
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N=1,287 N =1,245 N = NP N=178 N=171
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 33 3% 41 3% NP NP 5 3% 4 2%
Level 3 NP NP 644 50% 588 47% NP NP 89 50% 85 50%
Level 2 NP NP 489 38% 486 39% NP NP 76 43% 70 41%
Level 1 NP NP 24 2% 37 3% NP NP 2 1% 4 2%
NE 1 NP NP 11 1% 10 1% NP NP 2 1% 3 2%
No Data NP NP 11 1% 14 1% NP NP 3 2% 3 2%
Exempt NP NP 75 6% 69 6% NP NP 1 1% 2 1%
Math Grade 6
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as LD
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N = NP N=1,287 N =1,245 N = NP N=178 N=171
No. % No. % No. % No. % No. % No. %
Level 4 NP NP 25 2% 12 1% NP NP 1 1% 1 1%
Level 3 NP NP 161 13% 145 12% NP NP 22 12% 25 15%
Level 2 NP NP 390 30% 344 28% NP NP 61 34% 50 29%
Level 1 NP NP 605 47% 630 51% NP NP 86 48% 90 53%
NE 1 NP NP 18 1% 27 2% NP NP 3 2% 1 1%
No Data NP NP 9 1% 15 1% NP NP 3 2% 2 1%
Exempt NP NP 79 6% 72 6% NP NP 2 1% 2 1%




Grade 9 - Academic

Achievement Results Gr. 9
Learning Disability

Appendix N

All Students with Special Education Needs (Excluding Gifted)

Students with Special Needs identified as Learning Disability

2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N =272 N =239 N =242 N =80 N =65 N=54
No. % No. % No. % No. % No. % No. %
Level 4 4 1% 13 5% 13 5% 0 0% 2 3% 1 2%
Level 3 177 65% 147 62% 143 59% 55 69% 45 69% 26 48%
Level 2 58 21% 48 20% 51 21% 16 20% 12 18% 17 31%
Level 1 29 11% 24 10% 30 12% 9 11% 5 8% 8 15%
Below Level 1 1 <1% 5 2% 2% 0 0% 1 2% 2 4%
No Data 3 1% 2 1% 1 <1% 0 0% 0 0% 0 0%
Grade 9 - Applied
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as Learning Disability
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N =845 N =679 N =677 N =264 N =201 N =179
No. % No. % No. % No. % No. % No. %
Level 4 54 6% 45 7% 50 7% 20 8% 16 8% 11 6%
Level 3 245 29% 167 25% 192 28% 80 30% 48 24% 48 27%
Level 2 332 39% 263 39% 214 32% 94 36% 81 40% 55 31%
Level 1 156 18% 147 22% 159 23% 47 18% 45 22% 45 25%
Below Level 1 45 5% 38 6% 48 7% 19 7% 9 4% 15 8%
No Data 13 2% 19 3% 14 2% 4 2% 2 1% 5 3%
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Achievement Results OSSLT
Learning Disability
OSSLT - FTE
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as Learning Disability
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N=1,184 N=1,221 N =1,069 N =445 N =422 N =333
No. % No. % No. % No. % No. % No. %
Successful 503 56% 502 53% 368 46%) 181 56% 174 52% 117 45%
Not Successful 388 44% 441 47% 438 54%) 144 44% 161 48% 141 55%
Fully Participating 891 75% 943 77% 806 75%) 325 73% 335 79% 258 77%
Absent 7 1% 8 1% 8 1% 2 <1% 1 <1% 2 1%
Deferred 286 24% 270 22% 255 24%) 118 27% 86 20% 73 22%
OSSLT - PE
All Students with Special Education Needs (Excluding Gifted) Students with Special Needs identified as Learning Disability
2015 - 2016 2016 - 2017 2017 - 2018 2015 - 2016 2016 - 2017 2017 - 2018
N =976 N =971 N =997 N =398 N =378 N =344
No. % No. % No. % No. % No. % No. %
Successful 135 27% 150 32% 116 26%) 64 29% 66 35% 40 25%
Not Successful 372 73% 321 68% 336 74% 155 71% 125 65% 120 75%
Fully Participating 507 52% 471 49% 452 45% 219 55% 191 51% 160 47%
Absent 81 8% 75 8% 85 9% 32 8% 24 6% 24 7%
Deferred 67 7% 59 6% 73 7% 26 7% 16 4% 17 5%
0OSSLC 321 33% 366 38% 387 39%) 121 30% 147 39% 143 42%

Note: Successful and Not Successful percentages are based on those Fully Participating.
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Empower Reading 2017-18

Empower Reading ™ is an evidence-based reading intervention program, which was
developed by the Learning Disabilities Research Program at the Hospital for Sick
Children. This program is based on 25 years of research in Canada and the United
States.

The TCDSB has continued to offer Empower as an intervention for students in
grades 2-5 who have demonstrated significant difficulties in decoding and spelling.

Since 2013-14, TCDSB has also offered both a decoding and spelling program for
students in grades 6-8, as well as a program focused on comprehension and
vocabulary for students in grades 2-5.

In 2017-18, 374 students participated in the Gr. 2-5 Decoding/Spelling (DS)
program, 118 students in the Gr. 2-5 Comprehension/Vocabulary (CV) program, and
12 students participated in the Gr. 6-8 Decoding/Spelling (DS) program. Currently
(2018-2019) TCDSB has 59 active locations/schools providing Empower with many
locations offering multiple programs.

It should be noted that participation in the Grade 2-5 DS program was much higher
for grade 2 and 3 students (grade 2, n=145; grade 3, n=146) than grade 4 and 5
students (grade 4, n=49; grade 5, n =34)

Student performance has been measured in all programs through assessments of
literacy that are appropriate to the specific decoding or comprehension intervention.

This report summarizes research results indicating positive outcomes for students in
all three interventions and reports from teacher interviews on the efficacy of
Empower.

1. Results for students in Gr. 2-5 Decoding/Spelling indicate that:

e Students in all grade levels improved on the Letter-Sound test whereby they
answered almost all of the items correctly in June.

e Students in all grades also improved on the Sound Combinations tests,
whereby they answered over 75% of the items correctly in June.

e Grade two students made the largest gains.
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e All decoding and word recognition measures were provided by SickKids:
students answered at least 90% of the items correctly on the “KeyWords” test
(words which are emphasized in Empower) and student mean scores ranged
from 67% to 76% in June on the “Challenge Words” test (which requires
students to generalize their decoding skills to new words).

e Phonemic awareness improves over the school year for Empower students in
all grades. The Blending and Segmenting Assessment (TCDSB phonemic
awareness measures), with students answering up to 92% of items correctly
on the Blending items and 85% of the Segmenting items by June.

e The Running Record (TCDSB measure). On average students were well
below grade level at the beginning of the program and improvement was
observed by June. (For example, in the fall 96% of grade 2 students and 94%
of grade 3 students had instructional Running Record results which were one
or two years below grade level. However, by Spring 50% of both grade 2 and
3 students were reading at grade level).

e Students improve on all measures focused on letter-sound recognition, word
recognition and phonemic awareness which are all skills emphasized in
Empower decoding and spelling.

e While Running Record results indicate similar improvement in decoding,
there are many students who are still behind grade level and may need further
support after they complete Empower

e Results presented here are consistent with those presented in other years,
suggesting that Empower decoding/spelling is consistent in improving
students’ reading skills.

e Results from transfer students in Hub schools are similar to those from other
Empower students in the same schools.

. Results for students in Gr. 6-8 Decoding/Spelling and Gr. 2-5

Comprehension/VVocabulary indicate that:

e Gr. 6-8 Decoding/Spelling: It should be noted that there was a small sample
size as only 12 students participated in Gr. 6-8 Decoding and Spelling.
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These results on their own are not adequate to demonstrate effectiveness of
Empower. However, they do replicate earlier work based on a larger, more
representative sample.

Results from the SickKids Blending and Segmenting, and Running Record
tests indicate improvement over the course of the intervention.

Gr. 2-5 Comprehension/Vocabulary: Students improved on the Running
Record scores, in both decoding and comprehension. The Quick
Comprehension Analysis (QCA) also suggests that students improve in
accurate and fluent reading as well as comprehension.

In addition, comprehension teachers completed an exit survey at the end of
Instruction suggesting that students improved on all the comprehension
strategies taught in Empower.

3. Motivation to Read:

Teachers indicate that students who receive Empower become more
motivated to participate in class and enjoy reading more.

In order to document these changes, 54 students in selected Gr. 2-5 Decoding
and Comprehension classes were administered interviews and surveys on their
motivation to read. The Motivation to Read protocol was administered near
the beginning of Empower (October, 2017) and then again towards the end of
Empower intervention (May, 2018)

The majority of students had a good understanding of the value of reading,
regardless of the program and thought that Empower helped them in various
aspects of literacy.

Students generally thought that reading was valuable to get better grades and
do well in school, as well as to perform adult tasks and get better jobs.

The majority of decoding students knew the names of the decoding strategies
and also thought that Empower helped them in vocabulary, writing and
interest in reading.
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e Comprehension students generally thought that Empower helped them with
improved vocabulary, writing, and interest but generally not to the same
extent as decoding students.

4. Longer term (3 to 4-year Post-Intervention)

Student performance on Canadian Achievement Test (CAT) and EQAO was

analyzed:

e Students who take CAT tests after completing Empower have better results
than those who take it beforehand.

e CAT results show after Empower more students received average or high
stanine scores on the grade 5 than on the grade 2 test.

e Students who participated in Empower before taking Grade 3 EQAO had
better scores than those who had Empower afterwards.

e While most students improve on the Board and Provincial measures, there is
a proportion of students who will need further Special Education intervention.
Empower teachers suggest that these students are often identified as having a
Language Impairment or Learning Disability.

e Most students need continued reinforcement after Empower.
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LEXIA Intervention (2017-18)

Lexia Reading is a web-based reading intervention that focuses on:

e Foundational reading development for students pre-K to Grade 5 (Lexia
Core5), and
¢ Reading development for struggling readers in Grades 6 -12 (Lexia PowerUp).

Lexia Core5 is an evidence-based individualized reading intervention that
provides explicit, systematic, structured practice on the essential reading skills
of:

e Phonological Awareness,
e Phonics,

e Structural Analysis,

e Automaticity/Fluency,
e Vocabulary, and

e Comprehension

Lexia PowerUp has students working online in three different instructional strands.
The three strands are:

e Word Study

e Grammar, and

e Comprehension
The three strands improve student proficiency and independence in reading and
understanding complex, authentic texts. In April 2018, Grade 5-8 student licenses
were migrated to Lexia PowerUp. Most PowerUp licenses are beginning to be used
in 2018-2019 school year.

Students practice and learn these skills by interacting with the online
program, as well as by receiving teacher-led Lexia lessons and paper-based
practice activities. Students can access Lexia Reading from school, home,
public library, etc.

TCDSB implements Lexia as a Tier 2 and Tier 3 intervention to facilitate the
development of reading skills for students. Through SBSLT endorsement,
students are eligible for Lexia implementation if they are significantly below
grade level in their reading skills, AND who are:
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e identified as Exceptional (primarily LD or LI), OR
e assessed as LD or LI or referred for assessment, OR
e discussed by SBSLT and have an IEP

The Lexia Reading software also delivers norm-referenced performance data
and analysis for each individual student, through the software application.
Teachers use the data to track achievement and tailor instruction.

Students currently enrolled in Empower™ Reading: Decoding and Spelling are
not eligible for Lexia Reading implementation. However, former Empower
students who require additional support are eligible if endorsed by SBSLT.

In the Fall of 2017-18 schools were invited to apply for their eligible students.
285 centrally available licenses were distributed to students with LD or LI
learning profileor identification (approximately 52 schools received licenses).
In late September 2017, 285 licenses were distributed and training was provided
by Lexia to teachers who would be using the program throughout the year. In
October 2017, approximately 85 teachers and 8 APTs participated in that
training.

In September 2018, a teacher survey was conducted and teachers using Lexia
were asked to fill it out. Results are below:

e 58 teachers completed the survey — however, not all teachers responded
to every question.

e 14 teachers started using the software during/before the 2015-2016
school year (24%)

e 23 teachers started using the software during the 2017-18 school
year (40%)

e Almost three quarters of teachers responding attended the
September 2017 training session (74%)

e More than half of the teachers responding access on-demand
training videos (57%)

e Most students who use the program are in the Junior division and
have an identification of LD or LI

e Almost half of teachers responding indicate their students gained
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3 or 4 levels (45%) and over one fifth gained 5 or more levels
(22%)

Fewer than one third of teachers report difficulties using the
software (29%)

Most teachers report that the software is effective or very effective
supporting student reading decoding skills (93%)

And almost all teachers reported that the software is useful or very
useful (95%)

The greatest student gains were reported to be in the area of
decoding skills. Teachers also reported large gains in terms of self-
confidence, independence, reading fluency, and computer skills.
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